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The SWOT Analysis:  
Working with Writing Programs to Infuse  

Information Literacy Across the Curriculum 
 
 
Strengths: Which attributes of the organization are helpful to achieving the objective?  
 
 
 
 
 
 
 
 
Weaknesses: Which attributes of the organization are harmful to achieving the objective?  
 
 
 
 
 
 
 
 
 
Opportunities: What are the external conditions that are helpful to achieving the objective?  
 
 
 
 
 
 
 
 
 
Threats: What are the external conditions that are harmful to achieving the objective? 
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Questions to ask when you go back to work:  
 
 

How can we Use each Strength? 
 
 

How can we Stop each Weakness? 
 
 

How can we Exploit each Opportunity? 
 
 

How can we Defend against each Threat? 
 

 
 
 

 
SWOT analysis. (2009, October 29). In Wikipedia, the free encyclopedia. Retrieved October 29, 2009, from 

http://en.wikipedia.org/wiki/SWOT_analysis 
 
 
 
 
 

Next Steps 
 
1. Expose yourself to the college composition and writing literature. 
 
2. Focus on student (and faculty) strengths, rather than deficits. 

 
3. However you can, get involved with your college or university’s general education or writing 

programs through committee work, attendance at events, volunteering as a writing tutor, etc.   
 

4. Conceptualize yourself as a valuable, pedagogical resource for faculty teaching writing 
courses.  

 
5. Inform your librarian colleagues about what you have learned! Discuss the nature of writing 

programs on your campus, and the benefits of being involved with student products.  
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WPA Outcomes Statement for First-Year Composition 

 

Rhetorical Knowledge 

By the end of first year composition, students should 

• Focus on a purpose  
• Respond to the needs of different audiences  
• Respond appropriately to different kinds of rhetorical situations  
• Use conventions of format and structure appropriate to the rhetorical situation  
• Adopt appropriate voice, tone, and level of formality  
• Understand how genres shape reading and writing  
• Write in several genres  
 

Critical Thinking, Reading, and Writing 

By the end of first year composition, students should 

• Use writing and reading for inquiry, learning, thinking, and communicating  
• Understand a writing assignment as a series of tasks, including finding, evaluating, analyzing, and 

synthesizing appropriate primary and secondary sources  
• Integrate their own ideas with those of others  
• Understand the relationships among language, knowledge, and power  
 

Processes 

By the end of first year composition, students should 

• Be aware that it usually takes multiple drafts to create and complete a successful text  
• Develop flexible strategies for generating, revising, editing, and proof-reading  
• Understand writing as an open process that permits writers to use later invention and re-thinking to 

revise their work  
• Understand the collaborative and social aspects of writing processes  
• Learn to critique their own and others' works  
• Learn to balance the advantages of relying on others with the responsibility of doing their part  
• Use a variety of technologies to address a range of audiences  
 

Knowledge of Conventions 

By the end of first year composition, students should 

• Learn common formats for different kinds of texts  
• Develop knowledge of genre conventions ranging from structure and paragraphing to tone and 

mechanics  
• Practice appropriate means of documenting their work  
• Control such surface features as syntax, grammar, punctuation, and spelling.  
 
 
 

(http://www.wpacouncil.org/positions/outcomes.html) 

 


